It is important students learn about leadership.
Introduction
Leadership can be defined and described in a multitude of ways. Northouse (2013) described leadership as "…a process whereby an individual influences a group of individuals to achieve a common goal" (p. 5). In addition, Kotter (1996) emphasized leadership is about dealing with the inevitability of change. Rather than conceptualizing a pyramid structure with one leader at the top, perspectives from students about what they learned and how learning potentially could benefit them in their careers led our research project. The purpose of this study was to assess whether a leadership course for graduate students in a master's degree program in sport management led to gains in knowledge of leadership and understanding of themselves as leaders.
Review of the Literature Burns (1978) argued, "Leadership is one of the most observed and least understood phenomena on earth" (p. 2). Not surprisingly, students enrolled in college leadership courses have pre-existing beliefs (Caza & Rosch, 2013 ) about who they think leaders are and what leaders do. For example, personal experiences shape beliefs about leadership (Caza & Rosch, 2013) , while existing understanding about leadership influences definitions of leadership and student motivation for participating in leadership programs (Haber, 2012) . Students view leadership differently, with some having a more traditional, hierarchical, and leader-centric understanding (Haber, 2012) . Unlearning, which Diamond (2008) claimed is more difficult than learning new information, may be difficult for students when taking leadership courses. Students completing preassessments (McTighe & Wiggins, 2013) revealing their knowledge and experiences about leadership could be great starting points to help faculty plan appropriate student learning outcomes and help students achieve these learning outcomes.
Curriculum Design. In tandem with battling students' preconceived notions about leadership, a paucity of theoretical and empirical research on effective leadership curriculum design exists (Allen, Miguel, & Martin, 2014) . They recommended inclusion of learning about leadership, learning how to lead, and learning why and when to lead. Allen et al. 's (2014) proposed leadership development curriculum suggested establishing clear learning goals in foundational/cognitive knowledge, skillbuilding/behavioral, and personal growth/affective to explore personal values, motivations, and passions. They advocated leadership development curricula should contain clearly articulated end states, objectives to develop leadership, and practical experiences through which students learned how to navigate real-world challenges. Allen et al. 's (2014) four-part model of curriculum design for leadership development included: "Know:
Obtaining declarative knowledge of terms, concepts, facts, and theories. See: Identifying and recognizing the concepts in others or the environment. Plan:
Integrating existing knowledge to develop a plan of action. Do: Intervening skillfully when carrying out the plan of action" (p. 30). Allen et al. (2014) challenged leadership educators to ensure students left their institutions better prepared to lead in complex and unpredictable environments.
Living in a changing, chaotic, and complex world demands the education of future leaders prepares them to adapt continuously (Allen, Stelzner, & Wielkiewicz, 1998) . Over two decades ago, Allen learn by tackling real-world problems. Buschlen and Guthrie (2014) for students to achieve their potential is to do leadership (Posner, 2009) , with experience the key. Hartman, Allen, and Miguel (2015) sought to provide evidence-based recommendations for choosing instructional strategies and teaching methods for developing undergraduate students' leadership abilities. They used Conger's (1992) 
Method
A mixed-methods approach using both quantitative and qualitative methods to assess whether or not students' leadership knowledge and personal leadership understanding changed as a result of a sport leadership class was used. Prior to discussing the method, the class is described to provide context and understanding for the reader.
Design for Instruction in SPMT 5320 Sport
Leadership. The course, SPMT 5320 Sport Leadership, is a required course in a Master of Science in Sport Management degree. Students were asked to read 41 scholarly articles with 2-4 assigned for each class. In addition, students were asked to read four cases, which were discussed in class.
angela.lumpkin@ttu.edu DOI: 10.12806/V18/I2/R7 APRIL 2019 RESEARCH Students were assigned seven written assignments-four article critiques, two case study analyses, and the choice of a book report or research paper-plus an oral presentation on the book report or research paper. A purpose statement, the skills to be developed, knowledge to be learned, tasks to be completed, and a grading rubric were detailed for each graded assignment.
Also, students completed a comprehensive final examination with four essay questions.
Sport Leadership was designed as a studentcentered course to actively engage all students, in alignment with Barkley and Major's (2018) Case study analyses, debates, circles of voices, buzz groups, expository writing assignments, checks for understanding, Lino, Poll Everywhere, snowballing, guided notes, and rotating stations were representative of the active learning strategies used to enrich student learning. Each topic began and ended with learning objectives, with activities chosen to help achieve each.
Participants. All 27 students in the course participated in the pre-survey, post-survey, and email interview, all of which were given as optional class assignments. Students who contacted the coresearcher were sent the link to take the pre-course survey and asked to complete it prior to class the next week. The email interview questions were sent to students two weeks before the semester ended, after their final content-filled class prior to student presentations.
Students were sent the post-class survey ten days prior to the end of the semester. Students were given one week to complete the final two phases.
To match the pre-and post-surveys and assign points for completion, students were asked to provide their names on each survey. Once data were collected, the coresearcher removed all identifying information from the email interviews and organized it into one document to be coded by both authors. Pre-and post-surveys were matched, and all identifying information was deleted. 
Results
Quantitative and qualitative data were collected to answer the research questions. Descriptive statistics for quantitative data are reported in Table 1 working toward a common goal. "
The second research question assessed if students had achieved the three student learning outcomes for the course.
Comments from students 
Discussion
The scholarship of teaching and learning demands educators assess and enhance their teaching to improve student learning. Thus, the action research project examined whether a sport leadership course helped students learn theoretical and applied leadership knowledge and grow personally as leaders. Past research leadership education suggests best practices for courses to improve student knowledge and personal understanding of leadership (Allen et al., 2014; Buschlen & Guthrie, 2014; Conger, 2013; Haber-Curran & Tiullapaugh, 2013; Hartman et al., 2015) , although little research exists assessing the changes and advances in students' knowledge.
Wielkiewicz (2000) Multiple action items for teachers resulted from our study. One suggestion is for teachers to consider using a pre-survey and post-survey, which could be a useful way to start courses for two reasons. First, teachers of leadership courses need to conduct pre-assessments to encourage students to examine their pre-conceived notions and current thinking (Tanner, 2012) It is hoped by reading a report of our action research project in a leadership education course, readers will be able to answer the "Now what?" question using these six recommendations.
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Second, students need immersion into more realworld experiences and learning opportunities to strengthen abilities to use their learning effectively after graduation.
